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INTRODUCTION

The standards in this manual are being used to describe the quality of teachers’ assignments and students’ work in writing and mathematics as part of the Chicago Annenberg Study Project. The standards are intended to measure intellectual activities that reflect analysis and extended communication in these subjects. 

Teachers in participating Annenberg schools have cooperated in sharing assignments and students’ work to advance this research.  Other area teachers have also contributed to this effort by using these standards to score assignments and student work.  The broad-based participation among Chicago schools and teachers is helping us learn about student performance in non-test settings and will help us describe how schools can advance school development in ways that support teachers.

While this manual is being used only for research purposes, educators have expressed interest in the standards, and we are distributing them for their information.  However, these standards should not be mechanically used or adopted to judge teachers’ practices or students’ achievement.  If the standards are to be beneficial to teachers and students, they require extensive study, discussion, and possible revision to meet the unique circumstances of individual schools and student groups.  

By disseminating these standards, we hope to encourage further dialogue and discussion of criteria for the pursuit of intellectual quality in our schools.

STANDARDS AND SCORING CRITERIA FOR WRITING TASKS AND STUDENT WRITING

A.  TASKS

Overview and General Rules

The main point here is to estimate the extent to which successful completion of the task requires the kind of cognitive work indicated by each standard.  

A.  If a task has different parts that imply different expectations (e.g., worksheet/short answer questions and a question asking for explanation of some conclusions), the score should reflect the teacher's apparent dominant or overall expectations.  Overall expectations are indicated by the proportion of time or effort spent on different parts of the task and by criteria for evaluation, if stated by the teacher.

B.  Scores should take into account what students can reasonably be expected to do at the grade level.

C.  When it is difficult to decide between two scores (e.g., a 2 or a 3), give the higher score only when a persuasive case can be made that the task meets minimal criteria for the higher score. 

D.  If the specific wording of the criteria is not helpful in making judgments, base the score on the general intent or spirit of the standard described in the guidelines of the standard.

Standard 1: Construction of Knowledge
The task asks students to interpret, analyze, synthesize, or evaluate information in writing about a topic, rather than merely to reproduce information.  

GUIDELINES:

To score high, the task should call for interpretation, analysis, synthesis, or evaluation of information that goes deeper than simple familiarity with the information.

CRITERIA:

3 = The task’s dominant expectation is for students to interpret, analyze, synthesize, or evaluate information, rather than merely to reproduce information.

2 = There is some expectation for students to interpret, analyze, synthesize, or evaluate information, rather than merely to reproduce information.

1 = There is very little or no expectation for students to interpret, analyze, synthesize, or evaluate information.  The dominant expectation is that students will merely reproduce information gained by reading, listening, or observing.
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A.  TASKS

Overview and General Rules

The main point here is to estimate the extent to which successful completion of the task requires the kind of cognitive work indicated by each standard.  

A.  If a task has different parts that imply different expectations (e.g., worksheet/short answer questions and a question asking for explanation of some conclusions), the score should reflect the teacher's apparent dominant or overall expectations.  Overall expectations are indicated by the proportion of time or effort spent on different parts of the task and by criteria for evaluation, if stated by the teacher.

B.  Scores should take into account what students can reasonably be expected to do at the grade level.

C.  When it is difficult to decide between two scores (e.g., a 2 or a 3), give the higher score only when a persuasive case can be made that the task meets minimal criteria for the higher score. 

D.  If the specific wording of the criteria is not helpful in making judgments, base the score on the general intent or spirit of the standard described in the guidelines of the standard.

Standard 2: Elaborated Written Communication

GUIDELINES:

The task asks students to draw conclusions or make generalizations or arguments AND support them through extended writing.

CRITERIA:

4 = Explicit Call for Generalization AND Examples.  The task asks students, using narrative or expository writing, to draw conclusions or to make generalizations or arguments, AND to substantiate them with illustrations, details, or reasons.

3 = Call for Generalization OR Examples.  The task asks students, using narrative or expository writing, either to draw conclusions or make generalizations or arguments, OR to offer illustrations, details, or reasons, but not both.  

2 = Short‑answer exercises.  The task or its parts can be answered with only one or two sentences, clauses, or phrasal fragments that complete a thought. 

1 = Fill‑in‑the‑blank or multiple-choice exercises.
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The main point here is to estimate the extent to which successful completion of the task requires the kind of cognitive work indicated by each standard.  

A.  If a task has different parts that imply different expectations (e.g., worksheet/short answer questions and a question asking for explanation of some conclusions), the score should reflect the teacher's apparent dominant or overall expectations.  Overall expectations are indicated by the proportion of time or effort spent on different parts of the task and by criteria for evaluation, if stated by the teacher.
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C.  When it is difficult to decide between two scores (e.g., a 2 or a 3), give the higher score only when a persuasive case can be made that the task meets minimal criteria for the higher score. 

D.  If the specific wording of the criteria is not helpful in making judgments, base the score on the general intent or spirit of the standard described in the guidelines of the standard.

Standard 3: Connection to Students’ Lives

GUIDELINES:

The task asks students to connect the topic to their lives.

CRITERIA:

3 = The task explicitly asks students, using narrative or expository writing, to connect the topic to experiences, observations, feelings, or situations significant in their lives.

2 = The task offers the opportunity for students, using narrative or expository writing, to connect the topic to experiences, observations, feelings, or situations significant in their lives, but does not explicitly call for them to do so.

1 = The task offers very minimal or no opportunity for students to connect the topic to experiences, observations, feelings, or situations significant in their lives.

B.  STUDENT WRITING

Overview and General Rules

A.  Scores should be based only on evidence in the student's writing relevant to the criteria.  Matters such as following directions, neatness, correct spelling, etc. should not be considered unless they are relevant to the criteria.
  
B.  Scores may be limited by tasks which fail to call for construction of knowledge or elaborated written communication, but the scores must be based only upon the work shown.
  
C.  Scores should take into account what students can reasonably be expected to do at the grade level.  However, scores should still be assigned only according to "absolute" criteria in the standards,  not relative to other papers that have been previously scored.
  
D.  When it is difficult to decide between two scores (e.g., a 2 or a 3), give the higher score only when a persuasive case can be made that the paper meets minimal criteria for the higher score.  

E.  If the specific wording of the criteria is not helpful in making judgments, base the score on the general intent or spirit of the standard described in the guidelines of the standard.
Standard 1:  Construction of Knowledge: Interpretation, Analysis, Synthesis, or Evaluation
GUIDELINES:

The writing demonstrates interpretation, analysis, synthesis, or evaluation in order to construct knowledge, rather than merely to reproduce information.

This standard is intended to measure the extent to which the student writing goes beyond mechanically recording, reporting, or otherwise reproducing information.  The essential question is whether students demonstrate construction of knowledge by means of thinking and organizing information, versus reproduction of knowledge by means of restating what has been previously given to them.

To score high on this standard, a significant portion of the student's work must appear to be reasonably original, not merely a restatement of some analysis previously given in a text or discussion.

CRITERIA:

4 = Substantial evidence of construction of knowledge.  Almost all of the student’s work shows interpretation, analysis, synthesis, or evaluation.

3 = Moderate evidence of construction of knowledge.  A moderate portion of the student’s work shows interpretation, analysis, synthesis, or evaluation.

2 = Some evidence of construction of knowledge.  A small portion of the student’s work shows interpretation, analysis, synthesis, or evaluation.

1 = No evidence of construction of knowledge.  No portion of the student’s work shows interpretation, analysis, synthesis, or evaluation; OR virtually all construction of knowledge is in error.
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A.  Scores should be based only on evidence in the student's writing relevant to the criteria.  Matters such as following directions, neatness, correct spelling, etc. should not be considered unless they are relevant to the criteria.
  
B.  Scores may be limited by tasks which fail to call for construction of knowledge or elaborated written communication, but the scores must be based only upon the work shown.
  
C.  Scores should take into account what students can reasonably be expected to do at the grade level.  However, scores should still be assigned only according to "absolute" criteria in the standards,  not relative to other papers that have been previously scored.
  
D.  When it is difficult to decide between two scores (e.g., a 2 or a 3), give the higher score only when a persuasive case can be made that the paper meets minimal criteria for the higher score.  

E.  If the specific wording of the criteria is not helpful in making judgments, base the score on the general intent or spirit of the standard described in the guidelines of the standard.
Standard 2: Elaborated Written Communication
The writing demonstrates an elaborated, coherent account that draws conclusions or makes generalizations or arguments and supports them with examples, illustrations, details, or reasons.

GUIDELINES:

Elaboration consists of two parts: a conclusion, generalization, or argument AND support for it, in the form of at least one example, illustration, detail, or reason.  Elaboration is coherent when the examples, illustrations, details, or reasons do indeed provide appropriate, consistent support for the conclusions, generalizations, or arguments.

To use the criteria, the scorer should identify specific points in the student work that are elaborated and should make a judgment about their coherence.

CRITERIA:

4 = Substantial evidence of elaboration.  Almost all of the student’s work comprises an elaborated, coherent account.

3 = Moderate evidence of elaboration.  A moderate portion of the student’s work comprises an elaborated, coherent account.

2 = Some evidence of elaboration.  A small portion of the student’s work comprises an elaborated, coherent account.

1 = No evidence of elaboration.  No portion of the student’s work comprises an elaborated, coherent account.

B.  STUDENT WRITING

Overview and General Rules
A.  Scores should be based only on evidence in the student's writing relevant to the criteria.  Matters such as following directions, neatness, correct spelling, etc. should not be considered unless they are relevant to the criteria.
  
B.  Scores may be limited by tasks which fail to call for construction of knowledge or elaborated written communication, but the scores must be based only upon the work shown.
  
C.  Scores should take into account what students can reasonably be expected to do at the grade level.  However, scores should still be assigned only according to "absolute" criteria in the standards,  not relative to other papers that have been previously scored.
  
D.  When it is difficult to decide between two scores (e.g., a 2 or a 3), give the higher score only when a persuasive case can be made that the paper meets minimal criteria for the higher score.  

E.  If the specific wording of the criteria is not helpful in making judgments, base the score on the general intent or spirit of the standard described in the guidelines of the standard.
Standard 3: Grammar, Usage, Mechanics, and Vocabulary
The writing demonstrates proficiencies with grammar, usage, mechanics, and vocabulary appropriate to the grade level.

GUIDELINES:

This standard is intended to measure the degree to which students attempt to, and succeed at, using language structures at the sentence and word level to make their meaning understandable to readers.

Scorers should take into consideration the efforts students might make at trying out new language structures that represent a “stretch” for someone at their grade level and not fault students if these “stretch” efforts are not carried off with complete success.  

Scorers should assess the quality of the actual written work and not take into consideration possible effects of a student’s possible linguistic background or learning disability.  

Illegible handwriting could result in a score of 2 or 1.

CRITERIA:

4 = The student writing is an excellent demonstration of grammar, usage, mechanics, and/or vocabulary appropriate for the grade level.  There are no errors, or if there are a few errors, the errors present no problem for understanding the student’s meaning, nor does the performance compromise the student’s credibility.

3 = The student writing is a satisfactory use of grammar, usage, mechanics, and/or vocabulary for the grade level.  There are some errors, but they present no problem for understanding the student’s meaning.

2 = There are many errors in grammar, usage, mechanics, and/or vocabulary, or the errors in grammar, usage, mechanics, and/or vocabulary make it difficult, but not impossible, to understand the student’s meaning.

1 = The use of grammar, usage, mechanics, and/or vocabulary is so flawed that it is not possible to understand the student’s meaning. 
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